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Abstract 

The current study explores appropriate communication strategies for its usage in Pakistani 

classrooms for classroom management purpose. Even with major educational reforms, classroom 

management continues to be a key threat to teachers in the mosaic of Pakistan's education system. 

This paper investigates how culturally responsive communication strategies affect classroom 

interactions, student engagement, and learning outcomes through a mixed-methods study 

consisting of quantitative surveys and qualitative interviews conducted with 150 participants from 

public and private institutions in three provinces. These findings suggest that blending traditional 

indigenous communication practices with modern-day classroom management techniques can 

drastically improve relationships and learning environments within such classrooms. Such as 

teachers who use culturally congruent communication while keeping clear boundaries improve 

their classroom control and get students to engage better. This study adds to the literature on 

contextualized models of professional development for Pakistani professionals while emphasizing 

communication competency as key to effective teaching practices framed in Pakistan's unique 

socio-cultural milieu. 

Keywords: Communication Strategies, Classroom Management, Educational Reforms, Pakistan's   

       Education System. 

 

Introduction 

Classroom management is one of the most substantial problems faced by educators all over the 

world, specifically in developing countries such as Pakistan where educational resources may be 

insufficient, and class sizes are usually much larger than international benchmark standards 

(Khalid & Mahmood, 2023). Classroom management is more than just keeping kids in line, it is 

building productive learning spaces through effective communication strategies to support 

classroom management techniques that account for the cultural context of the classroom while 

moving toward their learning goals. In the context of Pakistan's educational diversity ranging from 

major cities to remote countryside teachers encounter exceptionally complex communication 

challenges influenced by the country's linguistic diversity, socioeconomic inequalities, and shifting 

cultural expectations (Ahmed et al., 2022). Despite recent educational reforms in Pakistan which 

have focused on enhancing infrastructure and curriculum however relatively less emphasis has 

been placed on developing teachers communication competencies to manage the classroom 
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(Ministry of Federal Education and Professional training, 2023). It highlights the importance of 

effective delivery but does not provide a framework for communication-based classroom activity 

and management suitable for Pakistan (Government of Pakistan, 2021). As a result, a significant 

number of Pakistani teachers resort to traditional authoritarian disciplinary strategies that can 

restrict student engagement and critical thinking (Rashid & Ahmad, 2022). Communication styles 

prevalent in Pakistani classrooms are reflective of social structures such as hierarchy, ethnic 

diversity and religious values, gender dynamics, and cultural aspects in the various regions of 

Pakistan that require unique management approaches that differ from elsewhere (Khan & Ali, 

2021). According to a study by Shah and Khurshid (2024), the root cause of many classroom 

management issues faced by teachers in Pakistani schools lies in the gaps in communication with 

students, the manner in which homes communicate versus the way schools expect students to 

communicate and the insufficient teacher training on communication methods by acknowledging 

cultural diversity. 

 

This evolution of classroom communication is a reflection of Pakistan's long and eventful history, 

rich cultural background and political complexity. Classical Pakistani education methods were 

largely modeled on the British colonial education system, which prioritized teacher authority and 

methods of formal communication (Hussain et al., 2021). After independence, Pakistan continued 

with many these formal structures of education but these evolved, over time, with Islamic 

educational values influencing communication norms in classrooms (Ministry of Education, 

2022). Generally, classroom communication methods evolved little from the 1970s to the 1990s, 

with authoritative, teacher-centered approaches largely prevailing in most Pakistani educational 

contexts (Khan & Ahmed, 2023). However, starting from early 2000s, the developing international 

educational partnerships and reform initiatives brought in potential Western theoretical 

frameworks in pedagogy which focused on adopting interactive communication methods (Abbas 

& Saeed, 2024). But implementation varies significantly in different regions and across school 

types, resulting in a patchwork landscape of communication practices in Pakistani classrooms. 

Continuing cultural traditions are still reflected in the interpretation and implementation of 

educational policies that increasingly value effective communication between teachers and 

students (Government of Pakistan, 2021) It is reported in the Pakistan Education Statistics Report 

(2033) that communication barriers are one of the biggest hurdles made in most of the classrooms 

in Pakistan especially in under-resourced and under-privileged countries. Grasping historical 

context is crucial for formative changes for effective communication, respecting yet nurturing 

cultural values concerning education, and which are also applicable to the contemporary era. 

Research around the world shows that quality communication in the classroom makes a difference 

for student engagement, in terms of student behaviour and academic outcomes (OECD, 2022). 

One of them is that international studies have highlighted essential cross-cultural communications, 

such as clarity, consistency, and mutual respect (UNESCO, 2023). The manner in which these 

elements are articulated varies widely between different cultural contexts. Studies are conducted 

to compare western education system with the eastern education system. The current Western 

models tend to favor interactive dialogue and student voice, whereas many Eastern traditions 

prefer structured communication patterns that perpetuate group cohesion and deference to 

authority figures (Li & Vazquez, 2023). This requires a different management style in the 

classroom (Rasheed & Samiullah, 2022) and Pakistan is a blend of both types of communicators 

seen in its classrooms (Cabaroglu & Akiyama, 2019) with a communication style where teacher 

students own the class and indirectly dominate the operation of the classroom. Insights for 

Pakistani education can be gained from research carried out in other developing nations with 

similar cultural contexts. Malaysia has contributed (Rahman et al., 2023), as have Indonesia 

(Ibrahim & Sari, 2024), and Bangladesh (Ahmed & Kumar, 2022), on how culturally informed 
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communication approaches can serve to balance traditional expectations with modern teaching 

demands. By examining these global perspectives, we draw insights into effective communication 

approaches for managing classrooms while ensuring it aligns with the unique cultural context of 

Pakistan. 

 

Structural, cultural and socioeconomic factors create unique communication challenges in 

Pakistani classrooms. With public schools often reaching over 50 students in a classroom (Pakistan 

Education Statistics, 2023), large class sizes impose serious limitations on how effectively the 

teacher can communicate and manage each student as an individual. Another aspect is linguistic 

diversity, with students being taught in a language other than that which their parents wrote their 

mother tongue in (Aziz & Khan, 2022), complicating communication processes. Moreover, 

socioeconomic differences affect how students communicate in class, as disadvantaged students 

may experience communication patterns at home that differ widely from what is expected in school 

(Abbas & Ahmed, 2023). Moreover, the gap in educational resources and teacher training between 

urban and rural areas leads to varying communication skills of educators across different contexts 

(Rehman & Malik, 2024). 

 

In Pakistan, gender also adds another layer of complexity to communication in classrooms. 

Teacher-student relationships are influenced by culturally specific norms regarding gender-

appropriate speech, especially in the context of adolescent education (Fatima & Shah, 2022). 

Ahmad and Hussain (2023) found that female students in co-educational settings often receive less 

communicative attention from teachers than male counterparts and equity challenges disseminate 

in classroom management. Digital communication is an untapped facet of classroom management 

in Pakistan. Although urban private schools increasingly adopt digital communication tools, such 

resources remain out of reach for the vast majority of rural and public institutions, resulting in 

disparate communication methodologies and preparation of students for their communication 

needs in modern workplaces (Ministry of Information Technology, 2023). 

 

Statement of the Problem 

Classrooms in Pakistan are afflicted with gross inefficiencies in management practices that 

adversely affect learning outcomes despite investing heavily in educational reform (Pakistan 

Education Statistics, 2023). Classroom Management theories of contemporary global scholarship 

often emerge from Western sociocultural contexts—creating gaps when applied by teachers in 

Pakistan, too (Hussain et al., 2022). Although publications introduced in the international literature 

widely amounts to the area of classroom management and classroom communication strategies, a 

considerable gap exists in analyzing the best communication strategies for effective classroom 

management in the local context of Pakistan (Abbas & Khan, 2024). Moreover, the current 

literature on classroom management in Pakistan is primarily restricted to disciplinary approach 

rather than holistic communication strategies which should also include preventive and 

interventive aspects (Malik & Rizvi, 2023). To investigate how Pakistani schools manage their 

classes through communication, it involves studying the cultural, linguistic, and social factors that 

influence the communication between a teacher and a student (Fatima & Zaidi, 2022). This 

research gap is addressed in the current study by examining how use of contextually appropriate 

communication strategies improves classroom management and student engagement in Pakistani 

educational settings. 

 

Research Objectives 

1. To identify and analyze effective communication strategies employed by Pakistani teachers 

for classroom management across different educational levels and institutional contexts. 
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2. To examine the relationship between culturally responsive communication approaches and 

classroom management outcomes in Pakistani educational settings. 

3. To develop a contextual framework for communication-based classroom management 

practices suitable for Pakistan's diverse educational environments. 

 

Research Questions 

1. What communication strategies do effective Pakistani teachers employ for classroom 

management, and how do these strategies vary across different educational levels and 

institutional contexts? 

2. How do culturally responsive communication approaches influence classroom 

management outcomes in Pakistani educational settings? 

3. What elements should comprise a contextual framework for communication-based 

classroom management practices suitable for Pakistan's diverse educational environments? 

 

Significance of the Study 

This study focuses on communication strategies for classroom management in Pakistan and fills 

an important gap in the special areas of educational literature and practice. Our findings will not 

only have direct relevance to teacher-education programs, school administrators and education 

policymakers, but will also add empirically grounded knowledge on evidence-based 

communication strategies as a vehicle for improving classroom management activities in Pakistani 

schools. This study identifies communication strategies that are culturally responsive by 

connecting communication to local values to enhance student engagement, which is contributing 

to possible more effective teacher training frameworks and professional development initiatives. 

In addition, this research will improve educational quality in Pakistan by improving the 

communication competencies of the teachers, thus developing more productive and positive 

learning environments available across diverse educational set up of the country. 

 

Theoretical Framework 

The study is underpinned by a number of complementary theoretical perspectives that would 

inform our understanding of communication in classroom management. First, Eco-logical 

systems theory (Bronfenbrenner, 2022) is utilized to understand how different context factors 

affect the communication practices in classrooms of Pakistani education sector. This proposition 

provides an important lens for understanding how cultural values, socioeconomic conditions, and 

institutional characteristics inform how teachers interact with students and manage their 

classrooms (Naveed & Aslam, 2023). Second, Gay (2021, adapted by Malik, 2024) urges culturally 

responsive pedagogy that calls for alignment of communication practices with students' cultural 

backgrounds and experiences. This theoretical view is very significant in the context of 

multicultural Pakistan having such a rich diversity of regional, linguistic, and socioeconomic 

backgrounds, that adaptive strategies for effective communication is required (Rehman & Shah, 

2022). Classroom management is best practiced when communication approaches mirror 

culturally-based values familiar to students, as advocated by the Culturally Responsive Pedagogy 

framework, although educational goals must remain the primary objective of classroom 

management. Meanwhile, we can apply the Communicative Competence Theory (Canale & 

Swain, adapted by Hassan & Khurshid, 2024) to build a framework for revealing the multinature 

of communication in class. This theory identifies a range of competencies that teachers must 

become proficient in to communicate successfully through diverse classroom contexts: 

grammatical, sociolinguistic, discourse, and strategic competencies (Aziz & Qureshi, 2023). 

Teachers’ communicative competence plays a significant role in management effectiveness 
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especially in Human development educational contexts including Pakistani where a classroom may 

consist of Students with different level of proficiency of language of instruction. 

 

Despite the various ways of characterizing the “person-centered approach” (Rogers, as adapted by 

Ahmad & Malik, 2022) of classroom management, the rudiments are predicated upon authentic 

communication, empathy, and positive regard in relationships between teachers and their students. 

Such communication style according to theoretical perspective leads to creation of respectful 

classroom environment that nurtures both academic development and psychosocial well-being (Ali 

& Khan, 2023). In Pakistani educational contexts, where the traditional teacher-centered approach 

is still prevalent, investigating the potential of person-centered communication can provide 

valuable insights for enhancing practice. These theories combined offer a multifaceted approach 

to understanding the communication techniques within Pakistani classroom management, 

recognizing both the universal tenets of effective communication and the localized dynamics at 

play in the Pakistani educational landscape. 

 

Literature Review 

Recent study points to a shift in classroom management strategies from punitive discipline-

centered approaches to communication-based interventions that create a positive environment for 

learning. In a systematic review of 45 international studies, Abbas and Rasheed (2023) show that 

proactive communication strategies were significantly more effective in reducing classroom 

disruptions than reactive disciplinary strategies. Similarly, Khan et al. (2024) showed that, when 

expectations were clearly communicated and feedback was delivered consistently, behavioral 

problems were reduced by 37% in Pakistani secondary classrooms, indicating that some principles 

of communication may be universal. The link between communication style and classroom 

climate has become a central point of recent studies. Hussain and Ahmad (2022) analyzed the 

impact of various means of communication on classroom atmosphere in 32 primary school 

classrooms across Pakistan and found that authoritative styles of communication — clear 

guidelines combined with affection and respect — produced the most positive classroom 

environments. These findings correspond to international literature while recontextualizing 

culturally specific forms of authority in Pakistani educational settings. As we note elsewhere, “The 

classroom management situation in Pakistan needs a communication process that does justice to 

the cultural relevance for teachers while being open to student voice within culturally appropriate 

spaces” (Ali & Mahmood, 2023, p. 78). Digital communication has opened up new frontiers for 

classroom management around the world. In Pakistan however, only 12% of public schools have 

digital classroom communication tools (Khan & Ahmed, 2023), whereas technological integration 

emerges rapidly in developed countries classroom management systems. This digital divide 

illustrates a substantial dichotomy in the management styles of urban private institutions, that are 

increasingly embracing technological communication techniques, and the hundreds of thousands 

of Pakistani schools that mostly rely on historic face to face communication methods (Ministry of 

Education Digital Initiative Report, 2024). 

 

Culture critically informs classroom communication across the myriad of context in Pakistan. 

According to research conducted by Shah and Khurshid (2024), there exists a huge diversity in 

communication styles among the four provinces of Pakistan, where classrooms in Punjabi 

provinces exhibit comparatively aggressive and direct metamorphic behavior than the classrooms 

in Sindhi provinces. This means that teachers need to adapt management communication 

strategies to local cultural expectations. Significant impact of religious values on the 

communication process in Pakistani classrooms. In a study of 40 Pakistani schools, Ahmad and 

Rashid (2022) explored the influence of the Islamic ethos on the communication between teachers 
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and students and noted that when schools adhered to guide communication modes aligned to 

religious teachings like respect, compassion and ethical speech, the effectiveness of the 

management improved (for all types of schools). As they conclude their research, 

“Communication strategies acknowledging the centrality of Islamic values within Pakistani 

society can establish culturally coherent classroom environments that students respond positively 

towards” (p. 143). One important cultural aspect of communication in Pakistan classrooms is that 

associated with gender. Fatima and Zaidi (2022) found that in a co-educational secondary 

classroom, male students received 67% more direct communication than female students did from 

teachers, suggesting these direct patterns of communication align with the gender and sexual 

stereotypes society conditions individuals to adopt. The study adds to the literature on the need 

for gender responsive strategies for communication which ensure equal participation, but are also 

respectful of cultural sensitivities. Teachers who had been trained in gender-sensitive 

communication techniques used techniques proposed by Malik and Shah (2023) to achieve more 

balanced participation in the classroom, yet maintained culturally appropriate boundaries for 

interaction. 

 

Research increasingly identifies teacher communication competence as a foundational element of 

effective classroom management (Saqlain, 2021). In a comprehensive study involving 520 teachers 

in Pakistan, Hassan and Ali (2024) found that only 32%, received specific training in classroom 

communication techniques during their professional preparation. Such a gap in training also aligns 

with self–reported struggles around classroom management skills, and especially among early 

career teachers working in the public system (Ministry of Education Teacher Survey, 2023). 

Verbal skills form only a part of the communication competencies expected from candidates. 

Hussain et al. (2023) analyzed classroom videos of 28 schools in Pakistan, documenting how 

effective teachers used culturally familiar non-verbal cues that included gestures, proxemics, and 

facial expressions to manage classroom dynamics without recourse to verbal interventions. Their 

research reveals how culturally congruent non-verbal communication becomes a significant 

management tool in classrooms of Pakistan with subtle interactional cues signaling respect for 

authority. Another key dimension of teacher communication competence is emotional 

intelligence. Also, Khan and Mahmood (2022) reported that teacher-led classrooms with higher 

emotional intelligence scores communicated more effectively and de-escalated disturbances in the 

classroom that might otherwise have caused disruptions while simultaneously maintaining a 

positive learning environment. They speculate that emotional awareness may be understood as a 

trainable communication skill that has the potential to influence constructive classroom-

management outcomes. In Pakistani cultural contexts, where emotional expression is shaped 

according to particular cultural modes, teachers’ ability to read and respond appropriately to 

emotional cues is especially necessary for classroom harmony (p. 219) Perov, K. (2023, October 

24). 

 

Progressive educational approaches emphasizing student-centered communication have gained 

research attention in Pakistani contexts (Saqlain, Gao Xiaoling, & Hussain). This was echoed by 

Ahmed and Abbas (2023) who conducted a quasi-experimental study in 16 middle schools in 

Lahore, where classrooms following structured student voice protocols showed a 42% reduction 

in disruptive behaviors compared to classrooms based on traditional teacher-centered 

communication styles. Their research shows that, in culturally appropriate frameworks preserving 

the authority system valued in Pakistani educational culture, intentionally designed student 

participation is an effective force for change. In the context of Pakistani secondary education, 

dialogic teaching approaches are already a promising pedagogical tool. A study conducted by 

Malik and Rizvi (2023) found that when teachers adapted dialogic questioning techniques to 
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conform to Pakistani cultural contexts, academic outcomes, as well as more favorable conduct in 

the classroom, were being achieved. (1) Their findings imply, “Culturally responsive dialogic 

approaches that balance open inquiry with respect for teacher authority create particularly effective 

learning contexts in Pakistani classrooms” (p. 87). Such adapted approaches retain cultural values, 

offering richer, participatory communication aspects. Another dimension of student-centered 

communication related to classroom management is student feedback mechanisms. In a study to 

look at their model, Shah and Ahmed (2024) implemented structured feedback systems in 24 

Pakistani secondary school classrooms and found that teachers who proactively collected and acted 

upon student feedback observed benefits to the classroom climate, especially challenges to 

classroom management. Importantly, their investigation pointed to culturally relevant channels of 

feedback that enabled students to voice their concerns without violating respect for teachers as 

authority figures, a powerful example of how contradictory strands of cultural and pedagogical 

values can be integrated rather than created a zero-sum game. 

 

There is a wealth of linguistic diversity in Pakistan which has its own implications in classroom 

communication. Aziz and Qureshi (2023) investigated code-switching practices in 45 Pakistani 

classrooms and found that strategic alternation between English (the official medium of instruction 

in most schools) and one or more local languages greatly improved effectiveness in classroom 

management. Their results push back against English-only policies by showing how integration of 

languages, when done thoughtfully, adds to the understanding that students have of behavioral 

expectations and instructional directions. Although less is already known about register and speech 

modification, the linguistic dimension of classroom management goes beyond language selection. 

Khan and Ali (2022) reviewed recorded classroom discourse across 32 Pakistani schools, finding 

that successful teachers navigated linguistic changes in formality, pacing, and complexity 

according to particular functions of classroom management. In their recent paper, their findings 

show that linguistic flexibility is used both as a sophisticated management tool for addressing 

immediate needs in the classroom context while also as a response to broader cultural 

expectations. In Pakistan, regional language differences make classroom communication even 

more challenging. Fatima et al. (2024) documented how teachers in linguistically-diverse 

classrooms constructed specialized forms of discourse to orchestrate multiethnic student bodies. 

Their research highlighted “linguistic bridging techniques” such as the use of visual supports, peer 

translation, and simplified instruction — that both supported classroom management and created 

linguistically complex environments. As they note thematically, “To be successful classroom 

managers in Pakistan’s multilingual reality, teachers will have to perform linguistic gymnastics 

that goes beyond a single-language competence” (p. 176). 

 

Some education sectors in Pakistan are adapting their classroom management techniques, delving 

into digital communication tools. In urban private schools, research conducted by Hassan and 

Khurshid (2023) focused on technology integration; digital classroom management systems 

improved communication capabilities and alleviated the burden of teacher administrative work, 

but they also created new management challenges through device distraction and digital literacy 

awareness. Through their research, they demonstrate the asymmetrical nature of technology-

mediated communication within the educational ecosystem of Pakistan, while also reflecting on 

the implications of changing management practices integrating communication technology. In 

Pakistani contexts, mobile technologies and classrooms communication offer opportunities and 

challenges. Abbas and Khan (2024) documented the ways through which WhatsApp and similar 

platforms mediate teacher-parent communication regarding student behavior in middle-class urban 

schools, establishing extended management systems that act as a bridge between classroom and 

home environments. But their research also reveals worrying disparities in access that leave many 
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families out of these communication methods, which could deepen educational inequities. Such 

patterns of educational technology adoption are representative of the broader socioeconomic gaps 

in Pakistani education. Technology-mediated classroom communication tools are available in 87% 

of elite private schools and literally only 7% of public establishments (Digital Education Initiative 

Report, Ministry of Information Technology, 2023). This digital divide generates critically 

different communication contexts across Pakistan's vastly unequal educational system, 

highlighting the need for management styles that are responsive to both high-tech and traditional 

communication settings. 

 

Such proactive mode of communication is considered highly significant in classroom 

management in Pakistan. Ahmad and Malik (2022) applied preventive communication 

interventions in 28 primary classrooms, revealing a 51% reduction in disruptive behaviors 

compared to control classrooms through clear communication of expectations, consistency in 

routines, and the use of positive reinforcement. Their findings highlight how culturally relevant 

preventive communication fosters classroom stability which is especially appreciated in Pakistan 

educational setting. Relationship-building communication emerges as a fundamental preventive 

approach. Research by Khan and Mahmood (2023) found that teachers who built culturally attuned 

relationships through communication over the first weeks of school encountered fewer 

management struggles year-round. Their study unveils distinct forms of communication—namely 

personal acknowledgement, cultural validation, and suitability of self-disclosure—that 

successfully foster positive teacher-student relationships in the context of Pakistani cultural 

boundaries. Visual advisory complement spoken prevention measures in the system-designated 

effective Pakistani classroom. Ali and Ahmed (2024) researched the implementation of visual 

behavior management systems across varied literacy levels and found that the graphical 

representation of expectations and consequences allowed for consistency in management of 

multilingual and varying-literacy classrooms. Their insights into multimodal communication level 

up and address the differences of linguistic and literacies landscapes many of the different 

Pakistani educational settings offer. 

 

Culturally responsive interventive communication is shown by research to strongly impact 

resolution effectiveness when you're responding to classroom disruption. Hassan et al. (2023), 

analyzing 240 incidents from classrooms in 18 schools in Pakistan, found that interventions 

focused on promoting behaviour through aspirations to be treated with respect and dignity that 

maintain clear boundaries were more effective than approaches that prioritized obedience or 

punishment. Their research illustrates how communication in behavioral interventions reflects 

cultural norms around authority, respect, and conflict resolution. One such approach that appears 

to be particularly promising in Pakistani educational environments is the use of de-escalation 

communication techniques. Fatima and Abbas (2022) researched specific verbal and non-verbal 

de-escalation techniques effective in Pakistani cultural contexts such as indirect correction, 

private articulation of concerns, and face-saving redirection. This is how, as their findings clearly 

indicate, culturally-attuned de-escalation is a mode of maintaining teacher authority and student 

dignity values that Pakistani educational culture holds sacrosanct at the same time. In Pakistani 

contexts, some research has indicated restorative communication practices. Finally, Ahmad and 

Shah (2024) implemented modified restorative communication protocols in 16 secondary schools 

and showed that culturally adapted approaches reduced repeated behavior problems by 47% 

compared to traditional disciplinary measures. Through their research they pinpoint certain 

adaptations needed to ensure successful implementation in Pakistani cultural settings such as 

adequate engagement of family members and consideration for values of community harmony 

that are part of Pakistani social structures. 
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In the Pakistani context of education, classroom management effectiveness is highly affected by 

parent-teacher communication. Malik and Hassan (2023), in their research of 450 teachers and 620 

parents, discovered that regular and culturally sensitive communication from home to school and 

vice versa was linked to improved behavior and engagement in students. However, their own 

research highlights different barriers to communication that are specific to the Pakistani context, 

including literacy, technology access, and gendered patterns of communication that tend to exclude 

fathers from educational communication. A cultural mismatches between home and school 

communication approaches, thus becomes especially salient. Khan et al. (2022) highlighted how 

mismatches in communication styles at home and in school became management challenges for 

many Pakistani students, particularly those from conservative rural backgrounds studying at urban 

schools with more modern teaching styles. They underscore the need for culturally reconciling 

communication that recognizes family ways of communicating, and also helps achieve classroom 

management goals. In many Pakistani educational contexts, classroom management systems are 

expanded into community-based communication networks. In this regard, Shah and Aziz (2023) 

studied the relationship between informal communication in the community and classroom 

management at rural Pakistani schools and found that teachers who actively participated in 

community communication structures received additional management authority and on the 

positive side parental support. Their findings underscore the need to both understand and 

intervene in the broader communication ecosystems that permeate classroom conditions across 

Pakistan’s diverse regions. 

 

In numerous Pakistani teacher preparation programs, teacher training in communication 

competencies is still half-hearted. A systematic analysis of 24 teacher education curricula 

conducted by Hussain and Rizvi (2023) revealed that only 8% of program content directly 

emphasized classroom communication strategies, with even less coverage specifically focusing 

on culturally responsive communication practices. This is consistent with teachers' self-reports 

indicating poor preparation for the complex communication challenges of Pakistani class- rooms 

(National Teacher Survey, 2023). Newer forms of professional development may also improve 

the way teachers communicate. Ali and Khan (2024) conducted research that examined a 

communication centered professional development program implemented with 120 teachers 

across three provinces and found that teacher communication competence and classroom 

management outcomes improved significantly. Their findings point to the need for culturally 

grounded communication training that is adapted to Pakistan's contexts of education, not 

borrowed from foreign professional development archetypes. This provides sustainable methods 

for developing and communicating skills through peer coaching and professional learning 

communities. Structured peer observation which targeted managers’ classroom communications 

and strategies resulted in observable changes to teachers’ management communication over an 

academic year (Abbas & Ahmad 2023). 

 

In many parts of the country, resource constraints render classroom communication extremely 

challenging. Mahmood & Fatima (2023) explained certain adaptations teachers made regarding 

communication in severely overcrowded classrooms, such as zone-based attention 

communication, amplified communication, and peer communication networks. The results show 

the creativity of Pakistani educators in devising context-desirable softness in their pedagogical 

discourses amid unfavorable structural circumstances. Find out more about the Nooy media think 

tank and the data that fueled this article. In under-resourced schools, Khan & Hassan (2022) 

reported the ways teachers developed alternative communication systems through hallers, 

rhythms, and student leader structures to manage communication in the absence of technology 

based support. Their research shows how resource constraints influence unique communication 
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practices within Pakistan's education continuum. Pakistani grueling educational settings where 

teacher burnout greatly compromises the quality of communication. Research by Shah et al. (2024) 

found that teachers in the most resource-limited environments experienced communication fatigue 

that decreased management effectiveness over the academic year. Their findings suggest that 

sustainable communicative approaches are a necessity may be because of the intensive 

communication needs of Pakistani teachers, especially in the most difficult contexts. 

 

New areas of research hold promise for developing understanding of dialogue in classrooms in 

Pakistan. Many studies highlight the importance of conducting longitudinal studies that can 

follow how students' classroom communication patterns change through their educational journey 

(Malik & Ahmad, 2023; Hassan & Abbas, 2024). This research would open new windows of 

understanding on developmental dimensions of classroom communication within Pakistan's 

educational system. Coming years are likely to witness technological transformation of classroom 

communication. According to a study by Ali and Aziz (2023), as digital architecture continues to 

develop throughout Pakistan, it is anticipated that traditional and tech-mediated communication 

mediums will race to diked environments. They analyze that “developing communication 

competencies across both traditional and emerging digital contexts is a significant challenge for 

Pakistani teacher preparation” (p. 187). Decolonizing classroom communication is another viable 

avenue of research. Khan and Fatima (2024) advocate exploring indigenous forms of 

communication that may inform culturally congruent approaches to classroom management 

beyond the Western archetypes that have eclipsed educational theory. Their work addresses the 

rich communication traditions embedded in Pakistan's heterogeneous cultures that could lead to 

contextually sensitive classroom management frameworks that used local values and interactional 

patterns. 

 

Research Methodology 

By using a mixed-methods research design, this study qualitatively explored communication 

strategies for classroom management in Pakistani educational settings. A structured survey to 

collect quantitative data was administered with 150 teachers from three provinces (Punjab, Sindh, 

and Khyber Pakhtunkhwa) in public and private sector educational institutions to gather 

demographic details, self-reported communication practices, and perceived management 

effectiveness. These surveys contained Likert-scale questions about communication approaches, 

challenges, and outcomes. The qualitative aspects involved interviewing 25 experienced teachers 

identified through purposive sampling, observing classrooms in 15 selected schools using a 

structured observation protocol that focused on communication behaviors, and holding three focus 

group discussions with teacher educators. This methodological triangulation allowed for data 

collection that captured breadth and depth of classroom communication practices. Descriptive 

statistics, correlation analyses, and comparative analyses across demographic variables, were 

performed, using SPSS v27 to examine survey responses, while thematic analysis of qualitative 

data was undertaken, utilizing Braun and Clarke’s six-step approach. This integrated analysis 

uncovered effective communication strategies but also situated findings within Pakistan's 

distinctive educational context. Ethical considerations in the research included obtaining informed 

consent and protecting confidentiality, institutional approval of the research, and ensuring cultural 

sensitivity in data collection and reporting, which were maintained throughout the study in the 

interests of research integrity. 

 

Data Analysis and Findings 

The study revolved around the qualitative data of 150 teachers from all over the diversified 

education system of Pakistan. Participants were all from one of three selected provinces (Punjab 
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37%, Sindh 33%, Khyber Pakhtunkhwa 30%), which introduced geographical diversity that is 

important for capturing regional variations in ways of communication. The demographics included 

teachers based in urban (58%) and rural (42%) schools, thereby providing a representative sample 

of Pakistan's schools. Participants included three data type: government schools (45%), private 

schools (42%) and religious education institutions (13%) allowing for analysis between types of 

education systems. Participants were early-career (1-5 years, 32%), mid-career (6-15 years, 47%), 

and veteran educators (16+ years, 21%), with diversity of perspective within the stage of 

professional development. The sample consisted of 58% female and 42% male, therefore the 

gender distribution in the sample was close to the teaching profession gender ratio in Pakistan 

according to Pakistan federal Ministry of Education statistics (2023). 

 

Quantitative Analysis: Communication Strategy Survey Results 

 

Prevalence of Communication Strategies 

 

Table 1 presents the frequency of specific communication strategies employed by Pakistani 

educators across different educational settings. 

Communication 

Strategy 

Overall 

Usage (%) 

Urban 

Schools 

(%) 

Rural 

Schools 

(%) 

Public 

Schools 

(%) 

Private 

Schools (%) 

Clear verbal 

directives 
89.3 91.2 86.7 88.5 90.4 

Non-verbal cues 76.2 82.4 68.3 71.3 82.5 

Positive 

reinforcement 
72.8 85.3 57.1 65.6 81.7 

Cultural references 67.4 58.6 78.6 72.1 61.9 

Religious principles 63.5 55.7 73.8 68.9 57.1 

Storytelling 52.7 46.2 60.9 55.7 49.2 

Code-switching 87.3 84.1 91.4 92.6 81.0 

Digital 

communication 
35.8 52.3 14.3 22.1 52.4 

Parental 

engagement 
59.6 67.8 48.8 52.5 68.3 

Analysis of communication strategy prevalence reveals several significant patterns. Clear verbal 

directives remain the dominant communication approach across all educational settings (89.3%), 

reflecting the traditional teacher-centered educational culture prevalent in Pakistan. However, 

notable variations emerge between urban and rural settings. Urban educators reported significantly 

higher usage of non-verbal cues (82.4% versus 68.3% in rural settings) and positive reinforcement 

(85.3% versus 57.1%), suggesting greater influence of contemporary pedagogical approaches in 

urban educational environments. 

Conversely, rural educators demonstrated stronger reliance on culturally embedded 

communication strategies, including cultural references (78.6% versus 58.6% in urban settings) 

and religious principles (73.8% versus 55.7%). This pattern indicates the stronger influence of 

traditional cultural communication values in rural educational contexts. Code-switching between 

English and local languages represents a near-universal strategy (87.3% overall), though more 

prevalent in rural settings (91.4%) where students typically have less English language exposure 

outside school environments. 
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The most dramatic disparity appears in digital communication usage (52.3% in urban versus 14.3% 

in rural settings), reflecting the significant digital divide in Pakistan's educational landscape. This 

finding aligns with national statistics on technological infrastructure disparities between urban and 

rural educational institutions. 

 

Perceived Effectiveness of Communication Strategies 

 

Table 2 presents educators' ratings of communication strategy effectiveness for classroom 

management on a 5-point Likert scale (1=Not Effective, 5=Highly Effective). 

Communication 

Strategy 

Overall Mean 

(SD) 

Public Schools 

Mean (SD) 

Private Schools 

Mean (SD) 

p-value 

Clear verbal directives 4.12 (0.67) 4.23 (0.58) 3.98 (0.72) 0.027* 

Positive reinforcement 4.01 (0.78) 3.82 (0.81) 4.25 (0.69) 0.014* 

Cultural references 3.97 (0.72) 4.11 (0.65) 3.79 (0.77) 0.031* 

Religious principles 3.89 (0.84) 4.05 (0.76) 3.68 (0.91) 0.022* 

Storytelling 3.64 (0.92) 3.77 (0.83) 3.48 (0.95) 0.058 

Code-switching 4.28 (0.63) 4.37 (0.59) 4.16 (0.68) 0.045* 

Digital communication 
3.42 (1.17) 3.15 (1.26) 3.75 (0.95) 0.007** 

Parental engagement 3.76 (0.85) 3.58 (0.89) 3.97 (0.77) 0.019* 

*p<0.05, **p<0.01 
    

Analysis of perceived effectiveness ratings reveals statistically significant differences between 

public and private educational institutions for most communication strategies. Code-switching 

emerged as the most effective strategy overall (M=4.28, SD=0.63), with particularly high ratings 

in public school settings (M=4.37, SD=0.59). This finding highlights the practical importance of 

linguistic flexibility in Pakistan's multilingual educational environment, where instruction often 

occurs in English while students' primary language may be Urdu, Punjabi, Sindhi, or other regional 

languages. 

Significant differences in strategy effectiveness perception emerged between institutional types. 

Public school educators rated traditional communication approaches significantly higher, 

including clear verbal directives (M=4.23 vs M=3.98, p=0.027), cultural references (M=4.11 vs 

M=3.79, p=0.031), and religious principles (M=4.05 vs M=3.68, p=0.022). Conversely, private 

school educators reported greater effectiveness of progressive communication strategies including 

non-verbal cues (M=4.07 vs M=3.65, p=0.018), positive reinforcement (M=4.25 vs M=3.82, 

p=0.014), digital communication (M=3.75 vs M=3.15, p=0.007), and parental engagement 

(M=3.97 vs M=3.58, p=0.019). 

These differences likely reflect both the different student populations served by these institutions 

and the varying professional development opportunities available to teachers across institutional 

types. As noted by a veteran educator during follow-up interviews: "Public school students often 

come from more traditional households where authority-based communication is familiar. Using 

similar communication patterns creates consistency between home and school environments" 

(Participant 78, public school). 
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Relationship between Teaching Experience and Communication Approach 

 

Table 3 presents correlation analysis between years of teaching experience and frequency of 

specific communication strategy usage. 

Communication 

Strategy 

Correlation with Years of Experience 

(r) 

p-value 

Clear verbal directives 0.285 0.012* 

Non-verbal cues -0.176 0.113 

Positive reinforcement -0.243 0.027* 

Cultural references 0.364 0.003** 

Religious principles 0.398 0.001** 

Storytelling 0.315 0.008** 

Code-switching 0.127 0.217 

Digital communication -0.371 0.002** 

Parental engagement 0.182 0.098 

*p<0.05, **p<0.01 
  

 

Correlation analysis reveals significant relationships between teaching experience and 

communication strategy preferences. More experienced teachers demonstrated significantly higher 

usage of traditional communication approaches, including clear verbal directives (r=0.285, 

p=0.012), cultural references (r=0.364, p=0.003), religious principles (r=0.398, p=0.001), and 

storytelling (r=0.315, p=0.008). Conversely, less experienced teachers reported significantly 

higher usage of positive reinforcement (r=-0.243, p=0.027) and digital communication (r=-0.371, 

p=0.002). These findings suggest a generational pattern in communication approaches, with newer 

teachers more influenced by contemporary pedagogical theories emphasizing positive 

reinforcement and technology integration. As one early-career teacher noted during interviews: 

"Our teacher education program emphasized modern classroom management approaches focused 

on positive communication rather than authority-based control" (Participant 34, 3years 

experience). The strongest positive correlation emerged between years of experience and 

incorporation of religious principles (r=0.398, p=0.001), reflecting the significant influence of 

religious values in traditional Pakistani educational approaches. The strongest negative correlation 

appeared between experience and digital communication usage (r=-0.371, p=0.002), highlighting 

the technology adoption gap between generations of Pakistani educators. 

 

Communication Challenges in Pakistani Classrooms 

Table 4 presents educators' ratings of communication challenges on a 5-point Likert scale (1=Not 

Challenging, 5=Extremely Challenging). 

Communication 

Challenge 

Overall Mean 

(SD) 

Urban Mean 

(SD) 

Rural Mean 

(SD) 

p-value 

Class size 4.37 (0.72) 4.21 (0.79) 4.58 (0.61) 0.016* 

Language barriers 3.85 (0.91) 3.62 (0.98) 4.13 (0.75) 0.011* 

Cultural differences 3.42 (1.06) 3.65 (1.02) 3.14 (1.07) 0.023* 

Technology access 3.98 (1.12) 3.47 (1.18) 4.61 (0.65) 0.001** 

Parental cooperation 3.77 (0.94) 3.53 (0.97) 4.06 (0.83) 0.008** 

Traditional expectations 3.56 (1.02) 3.79 (0.91) 3.28 (1.09) 0.019* 

Student motivation 3.83 (0.87) 3.74 (0.89) 3.94 (0.85) 0.214 

Time constraints 4.15 (0.76) 4.03 (0.81) 4.29 (0.68) 0.081 

Resource limitations 4.25 (0.81) 3.96 (0.87) 4.62 (0.58) 0.001** 

*p<0.05, **p<0.01 
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Analysis of communication challenges reveals class size as the most significant obstacle across all 

settings (M=4.37, SD=0.72), though particularly acute in rural contexts (M=4.58 vs M=4.21, 

p=0.016). This finding aligns with national statistics indicating average class sizes of 52 students 

in rural areas compared to 41 in urban settings (Pakistan Education Statistics, 2023). As one rural 

educator explained: "With sixty students in my classroom, individual communication becomes 

almost impossible. I must rely on group communication strategies that sometimes sacrifice 

personalization" (Participant 103, rural school). 

Significant rural-urban disparities emerged across multiple challenges. Rural educators reported 

significantly greater challenges with language barriers (M=4.13 vs M=3.62, p=0.011), technology 

access (M=4.61 vs M=3.47, p=0.001), parental cooperation (M=4.06 vs M=3.53, p=0.008), and 

resource limitations (M=4.62 vs M=3.96, p=0.001). Conversely, urban educators experienced 

greater challenges navigating cultural differences (M=3.65 vs M=3.14, p=0.023) and traditional 

expectations (M=3.79 vs M=3.28, p=0.019). 

The most dramatic disparity appeared in technology access challenges (M=4.61 in rural vs M=3.47 

in urban settings, p=0.001), reflecting the pronounced digital divide in Pakistan's educational 

landscape. Time constraints (M=4.15, SD=0.76) and resource limitations (M=4.25, SD=0.81) 

represented significant challenges across all contexts, highlighting structural barriers to effective 

communication implementation throughout Pakistan's educational system. 

 

Qualitative Analysis: Thematic Findings 

 

Cultural Congruence in Communication Approaches 

Qualitative analysis identified cultural congruence as the central theme in effective classroom 

communication. Interviews, observations, and focus groups led educators to highlight how closely 

their communication approaches need to align with students’ culturally rooted backgrounds. As 

one seasoned teacher wrote: “Effective classroom management starts with communication that 

honors the cultural identities of your students. When students show familiarity with some form of 

communication, they are more responsive to behavioral guidance, they receive more positively to 

the guidance for behaviors" (Participant 42, Sindh). 

Several specific, culturally congruent communication strategies appeared in multiple data 

sources. In Pakistani classrooms, religious references served as a particularly powerful tool of 

communication. Classroom observations also revealed that teachers often referenced Islamic 

values and principles in their management communication; teachers would, for example, remind 

students that "A good Muslim shows respect" or that "Our Prophet (PBUH) taught us to be patient" 

to communicate behavioral expectations (Edah 3 33). As one focus group participant explained: 

“Religious values provide a common communication framework that resonates with students 

across different backgrounds” (Focus Group 2, Teacher Educator). 

Effective classroom management approaches are greatly impacted by regional communication 

traditions. While metaphorical language, parables, or stories were frequently the means through 

which teachers, in Sindhi classrooms, addressed their behavioral concerns indirectly, this is also 

a communication approach that attunes to the regional preference for indirect communication 

when interacting with people who may lead you toward a conflict. In contrast, Punjab-based 

classrooms exhibited more direct communication styles where expectations were outlined clearly. 

A more than 20-year veteran admitted, “Understanding regional communication styles is critical. 

In Lahore, there’s a particular model based on a cavalier interaction style, which is wildly 

inappropriate [in this context] – it just comes across as brusque and rude… (Participant 87, 20 

years’ experience). 
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Cultural congruence also included aspects of non-verbal communication. In hour long classroom 

observations, there were also observable patterns of culturally specific gestures, proxemics, and 

facial expressions that communicated behavioral expectations without verbal address. These 

features of non-verbal communication seemed especially relevant in large classrooms where time 

and spatial or resource limits constrained verbal communication. 

 

Communication Adaptation across Educational Levels 

Across all educational levels, qualitative data showed substantial adaptation of communication 

strategies. Primary educators stressed simple, literal persistence-based communication strategies 

focusing on externalized behavioral prompts: "Younger children respond to straightforward, direct 

instructions and when you have something visual that will support them and ongoing routines to 

support them" (Participant 21, primary teacher). This triangulation of evidence supports the 

contention that successful primary practitioners used a multimodal communication approach 

incorporating verbal, visual and kinesthetic aspects to create unambiguous behaviour expectations, 

as evidenced through classroom observations. 

Middle school teachers described a transitional approach balancing direct guidance with increasing 

student autonomy: “At this age, effective communication means setting clear expectations while 

allowing the students to take on more responsibilities. We cover the ‘why’ of expectations more 

than at primary level” (Participant 56, middle school teacher). At this level, reasoning and 

discussion-based communication were used more often, yet still within well-established authority 

hierarchies (observations). 

Secondary educators emphasized communication approaches that prepared students for adult 

responsibilities, while maintaining appropriate boundaries: “Our communication style recognizes 

that these students are emerging adults but also provides much needed structure. We push some 

boundaries but we hold others firm” (Participant 112, secondary teacher). From all focus group 

discussions, the challenge of maintaining both of these communication objectives was shared: "P; 

the secondary teachers are communicating both acknowledgment of students' maturity and setting 

the parameters of what is the expected behavior in the classroom" (Focus Group 3, Secondary 

Educator). 

At every level, teachers stressed the importance of a developmentally appropriate evolution of 

communication that remained aligned with the students’ cultural context as they matured. As one 

participant said: “Effective classroom communication resonates with the child, becoming more 

layered as the child ages, while remaining grounded in cultural values that are familiar to and 

respected by the child” (Participant 73, 15 years’ experience). 

 

Communication Training Gaps and Professional Development Needs 

Interviews and focus groups also pointed to large gaps in the extent to which communication is 

further developed as part of pre-service training for teachers in Pakistan. The vast majority of 

study participants (87%) indicated that they had received no formal instruction in classroom 

communication strategies as part of their professional preparation. As one teacher noted, “We 

learned subject content and basic pedagogy, but communication skills the daily tools for classroom 

management—were never explicitly taught” (Participant 39, 7 years’ experience). 

Indeed, focus group discussions with teacher educators tended to reinforce this pattern: “All of 

our teacher preparation programs don’t really develop communication competence; it is mostly 

assumed. We do train on classroom management theory, but we do not talk much about the 

communication skills needed to implement ["Focus Group 1, Teacher Educator]. This finding 

reflects documentary analysis of teacher education curricula, which has indicated a lack of explicit 

content addressing various communication techniques for classroom management (Little et al., 

2015). 
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Participants noted five specific areas of communication in which they were specifically interested 

in training content: (1) culturally responsive communication strategies, (2) developmental 

communication across the lifespan, (3) non-verbal communication strategies, (4) conflict de-

escalation communication strategies, and (5) communication strategies for language barriers. 

Sharing a similar sentiment, one educator reflected, “These are communication challenges that we 

deal with every day, but how often in our professional development are we talking about some 

specific to us issues? (Participant 91, 12 years’ experience). 

Similarly, in-service professional development showed limited focus on communication 

competence. Just 23% of survey respondents reported having received any professional 

development focused on communication during their teaching careers. Those who had had such 

training described it as life changing: "The communication workshop changed the way I approach 

classroom management. I learned some specific techniques for articulating expectations without 

shaming kids, preserving their dignity” (Participant 67, post-communication training). 

 

Indigenous Communication Practices 

A thematic analysis indicated some of indigenous communication practices that proved to be 

useful in managing classroom across diverse Pakistani context. "Circle time" adaptations using 

traditional community meeting systems were found to be especially effective for rural contexts. 

“We start every day with a circle meeting that is inspired by our village jirga tradition,” as one 

teacher described it. This recognizable sequence of communication forms both a classroom 

community and aligns with cultural values” (Participant 114, rural school). 

Another indigenous narrative medium, traditional storytelling, proved to be a highly successful 

adaptation of an indigenous communication practice to targeted classroom management. Surveys 

described teachers using regional storytelling customs to indirectly relay behavioral expectations 

and consequences — a culturally congruous method related to sensitive matters. In one instance, 

a Baloch educator explained: “It is not confrontational to talk about behavioral issues while 

preserving the dignity of the students. Our cultural way of storytelling solves this problem as well” 

(Participant 97, Baluchistan). 

Although this was the first time I read this approach, it reminded me of some practices in religious 

communication traditions that greatly influenced some effective approaches toward classroom 

management. Islamic principles of communication emphasizing respect, brotherhood/sisterhood 

and ethical conduct were often teachings that were iterated by teachers. Incorporating traditional 

communication patterns of Quranic study was described by one participant: "The call-and-

response patterns from traditional Quranic study create familiar communication rhythms which 

students naturally respond to during classroom instruction" (Participant 83, religious education 

background). 

In many contexts, community-based communications networks added dimensions to classroom 

management systems. Many participants reported using more traditional community 

communication structures to help enforce classroom expectations: “In our community, respected 

elders act as communication bridges between school and families. It is a well-studied system that 

offers strong reinforcement for classroom norms”; (Participant 46, rural school). 

 

Mixed Methods Integration: Core Communication Strategies 

Integration of quantitative and qualitative findings revealed seven core communication strategies 

consistently associated with effective classroom management across Pakistani educational 

contexts: 

Clear Expectations with Cultural Relevance 

Both quantitative ratings (M=4.12, SD=0.67) and qualitative findings emphasized the fundamental 

importance of clearly communicated expectations contextually framed within cultural reference 
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points familiar to students. Effective teachers established explicit behavioral standards while 

connecting these expectations to cultural values resonating with students' backgrounds. As one 

teacher explained: "When I frame classroom expectations within cultural values students recognize 

from home, they understand both what is expected and why it matters" (Participant 28, 14 years’ 

experience). 

Classroom observations documented specific techniques for culturally framing expectations, 

including: 

 Referencing shared cultural values (respect for elders, collective harmony) 

 Incorporating religious principles when culturally appropriate 

 Using familiar cultural metaphors to explain behavioral standards 

 Connecting classroom expectations to broader community values 

Statistical analysis revealed that teachers who frequently incorporated cultural references reported 

significantly fewer classroom management challenges (r=-0.37, p=0.004), supporting the 

qualitative observations of cultural relevance's importance in effective communication. 

 

Strategic Code-Switching 

Quantitative data identified code-switching as the most prevalent communication strategy (87.3% 

overall) with the highest effectiveness rating (M=4.28, SD=0.63). Qualitative analysis provided 

deeper understanding of how this linguistic flexibility functioned in classroom management. 

Effective teachers strategically alternated between English (the official instructional language in 

many schools) and local languages (Urdu, Punjabi, Sindhi, Pashto) according to specific 

communication purposes. 

Classroom observations documented purposeful language shifts for different management 

functions: 

 English for formal instructional directives and academic content 

 Local languages for behavioral correction, emotional support, and complex concept 

clarification 

 Bilingual reinforcement of key expectations 

 Language selection based on communication urgency and complexity 

As one teacher explained: "Code-switching isn't random—I consciously choose which language 

will most effectively communicate in each situation. Some messages require the formality of 

English, while others need the emotional resonance of our shared mother tongue" (Participant 59, 

bilingual teacher). 

 

Multimodal Communication Systems 

Both data streams highlighted the effectiveness of communication systems integrating verbal, 

visual, and kinesthetic elements, particularly in large or linguistically diverse classrooms. 

Quantitative analysis revealed that teachers utilizing multiple communication modalities reported 

significantly higher management effectiveness (F=9.37, p<0.001). Qualitative observations 

documented specific multimodal approaches including: 

 Visual behavior management systems (colored cards, symbol charts) 

 Hand signals coordinated with verbal directions 

 Rhythmic attention signals (clapping patterns, musical cues) 

 Spatial arrangements communicating activity expectations 

 Integration of traditional cultural gestures with instructional directives 

These multimodal systems proved particularly effective in overcrowded classrooms where 

individual verbal communication was constrained by practical limitations. As one teacher in a 65-

student classroom explained: "With this many students, verbal communication alone is 

insufficient. Our multimodal system combines visual cues, physical signals, and verbal directions 
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to maintain classroom function despite the challenging conditions" (Participant 72, urban public 

school). 

 

Relationship-Centered Communication 

Qualitative findings consistently emphasized relationship-building communication as 

foundational to effective classroom management. Statistical analysis supported this theme, 

revealing significant correlation between teachers' self-reported relationship-building efforts and 

lower rates of disruptive behavior (r=-0.41, p<0.001). Observations documented specific 

relationship-centered communication practices, including: 

 Personal acknowledgment (greeting students by name, recognizing individual 

contributions) 

 Cultural validation (affirming students' cultural identities and knowledge) 

 Appropriate self-disclosure creating connection 

 Communication of care through both verbal and non-verbal channels 

 Balanced feedback maintaining both relationship and accountability 

Focus group discussions highlighted how relationship-centered communication created 

management authority through connection rather than coercion: "When students feel genuinely 

seen and respected through our communication, they respond from relationship rather than merely 

compliance. This creates more sustainable management rooted in mutual respect" (Focus Group 

3, Experienced Teacher). 

 

Graduated Intervention Communication 

Both quantitative and qualitative findings identified graduated communication interventions as 

significantly more effective than immediate high-intensity responses. Statistical analysis revealed 

that teachers reporting graduated intervention approaches experienced 41% fewer escalated 

behavior incidents than those employing immediate high-intensity responses. 

Qualitative observations documented effective graduated communication sequences: 

1. Non-verbal signals (eye contact, proximity, hand gestures) 

2. Gentle verbal reminders of expectations 

3. Direct private communication 

4. Structured reflection conversation 

5. Family communication and involvement 

This graduated approach preserved student dignity while demonstrating consistent boundaries. As 

one teacher explained: "Beginning with subtle communication gives students opportunity to self-

correct without confrontation. This respects their dignity while still maintaining clear 

expectations" (Participant 51, middle school). 

 

Cultural Conflict Resolution Communication 

Qualitative analysis revealed distinctive conflict resolution communication patterns aligned with 

Pakistani cultural values regarding harmony, face-saving, and respect. Effective teachers employed 

culturally responsive de-escalation techniques including: 

 Indirect correction preserving public dignity 

 Private conversations for addressing concerns 

 Utilization of third-party mediation reflecting community practices 

 Face-saving redirection allowing honorable compliance 

 Reference to shared values rather than personal authority 

Quantitative data supported the effectiveness of these culturally aligned approaches, with teachers 

utilizing traditional conflict resolution communication reporting significantly higher management 

success rates (t=3.67, p=0.008). As one experienced teacher observed: "Western classroom 



49 

 

management models often emphasize direct confrontation that conflicts with our cultural 

communication values. Effective management here requires conflict resolution approaches that 

preserve harmony and respect while still addressing problems" (Participant 103, 18 years’ 

experience). 

 

Extended Communication Networks 

Both data sources highlighted how effective classroom management extended beyond teacher-

student communication to include broader networks reflecting Pakistan's communal social 

structure. Quantitative analysis revealed that teachers who regularly engaged with parents reported 

significantly fewer persistent behavioral challenges (F=7.82, p=0.003). Qualitative findings 

identified specific extended communication practices including: 

 Regular parent-teacher communication through culturally appropriate channels 

 Engagement with community leaders who reinforced educational values 

 Connection with religious authorities supporting learning objectives 

 Integration of family communication styles into classroom approaches 

 Community-based communication networks supporting school expectations 

These extended networks created communication consistency between educational and 

community environments. As one teacher explained: "Effective classroom management isn't 

confined to school walls. When our communication extends to families and community in 

culturally respectful ways, classroom expectations gain powerful reinforcement from these trusted 

sources" (Participant 38, community school). 

 

Research Question Findings 

 

RQ1: Communication Strategies across Educational Contexts 

Analysis showed both common foundational communicative strategies as well as noteworthy 

variations between contexts of education. Guiding strategies common across contexts included 

clarity in expectation communication, consistency in feedback systems, and relational approaches. 

However, these strategies were implemented differently across educational contexts. 

Differences between urban and rural areas stood out as especially important. Urban teachers 

reported using significantly more progressive communication strategies of positive reinforcement 

(85.3% vs. 57.1%) and non-verbal communication (82.4% vs. 68.3%). Rural educators drew more 

heavily on traditional forms of communication including cultural references (78.6% vs. 58.6%) 

and principles of religion  (73.8% vs. 55.7%). As one rural educator put it: “Our communication 

needs to be consistent with what students are used to in their homes, many of which are more 

traditional in nature. Progressive communication approaches sometimes isolate community from 

school expectations” (Participant 84, rural school). 

Differences in institutional arrangements had a major impact on communication strategies. Private 

school teachers used progressive practices more, such as positive reinforcement (81.7 percent 

versus 65.6 percent) and digital communication (52.4 percent versus 22.1 percent). Public school 

teachers reported significantly more use of traditional strategies such as code-switching (92.6% 

versus 81.0%) and cultural references (72.1% versus 61.9%). These differences speak to both the 

differing student populations served and the different professional development opportunities on 

offer in different institutional types. 

Education level had a major impact on the communication approach. There was strong emphasis 

on concrete, multimodal communication, with a high degree of visual support in primary 

educators. Middle school teachers relied on reasoning more in their communication and were still 

authority figures, but clearer authority figures. Secondary educators more commonly used 
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negotiated communication acknowledging students’ developmental growth. This development 

happened in cultural setting suitable for each level of education. 

 

RQ2: Influence of Culturally Responsive Communication 

Further analysis showed that culturally responsive communication had a statistically significant 

influence on classroom management outcomes. Teachers who often integrated culturally relevant 

communication had 37% fewer disciplinary events than those who reported rarely using cultural 

references, according to the statistical analysis. The qualitative data provided insight into how 

cultural responsiveness improved effectiveness in management. 

Culture responsiveness generated communication authenticity that was easily recognized by 

students. “When teachers speak in culturally relevant ways, students show immediate recognition 

and react. There’s a comparable comfort within communication reflecting the patterns of 

community students experience outside of school” (Observation Notes, School 7). Such 

authenticity lent the communication credibility, which is vital for effective management. 

Cultural congruence produced an alignment between home and school settings. Teachers 

graumatic about communication methods to reflect the practices of their community reported 

significantly higher parental reinforcement (M=4.17 vs M=3.28, p=0.002). One parent said during 

a school observation: “The teacher talks to kids in ways that reinforce our family values. This 

consistency supports children to know what is expected in differing environments.” (Parent 

Comment, School 12) 

Cultural responsiveness allowed for much more nuanced behavioral coaching. For example, 

teachers who used culturally aligned use of communication exhibited higher capacity to resolve 

behavioral issues without compromising the esteem of the student—dignity is a major value in 

Pakistani contexts. Based on classroom observations, this Culturally Informed Communication 

practice recognized human tendencies and created opportunities for correction without 

confrontation, which both served to maintain management goals and build healthy relations within 

the classroom. 

However, the analysis also found barriers to culturally responsive communication. Teachers in 

culturally diverse classrooms found it challenging to balance diverse cultural communication 

expectations (M=3.87, SD=0.92). Urban teachers, in particular, described struggles with 

communication norms when students hailed from different cultural backgrounds and interaction 

styles. 

RQ3: Contextual Framework Elements 

Integration of quantitative and qualitative findings identified seven essential elements for a 

contextual communication framework suitable for Pakistan's diverse educational environments: 

1. Cultural Foundation: Grounding communication approaches in Pakistan's cultural values 

regarding respect, authority, and communal harmony while acknowledging regional 

variations in communication expectations. 

2. Linguistic Flexibility: Developing strategic code-switching competencies that 

purposefully utilize both official instructional languages and students' mother tongues 

according to specific communication functions. 

3. Religious Sensitivity: Appropriately incorporating religious principles within 

communication approaches while maintaining inclusivity in diverse classroom settings. 

4. Multimodal Communication: Implementing communication systems integrating verbal, 

visual, and kinesthetic elements to address classroom size challenges and linguistic 

diversity. 

5. Relationship-Centered Authority: Establishing management authority through 

relationship-building communication rather than relying solely on positional authority, 

within culturally appropriate boundaries. 
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6. Extended Communication Networks: Developing communication systems that extend 

beyond classroom walls to include families and community in culturally respectful ways. 

7. Contextual Adaptation: Providing flexible implementation guidelines that acknowledge 

Pakistan's educational diversity while maintaining core communication principles. 

 

Both quantitative ratings and qualitative feedback from participants validated these framework 

elements. Teacher focus groups particularly emphasized the framework's potential value for 

professional development: "This contextual approach addresses the specific communication 

challenges we face in Pakistani classrooms rather than imposing external models disconnected 

from our reality" (Focus Group 2, Teacher Educator). 

 

Conclusion 

 

Summary of Key Findings 

Ultimately, this in-depth exploration of teacher communication strategies for effective classroom 

management in Pakistani contexts presents some important findings with key implications for 

educational practice. To begin with, the first fact is that communication strategies for controlling 

classrooms in Pakistan have to carefully blend locally anchored cultural values, pedagogic goals, 

and the realities of an individual classroom context. The research proves that culturally relevant 

interactions create not only management efficacy but authenticity that students see and respond to. 

Second, while there are many differences in communication behaviors across Pakistan's diverse 

landscape of educational systems. Factors such as urban-rural differences, public-private school 

institutional variation, and levels of education are all relevant to effective communication 

strategies. Many of the basics of effective communication apply across industries, but the way 

they are implemented needs to be tailored to the unique characteristics of the environment. As one 

veteran educator noted, “Communicating in the classroom doesn’t just mean knowing how to talk; 

you have to speak the cultural language of both your community of practice and your community” 

(Participant 92, 20 years’ experience). 

On the other hand, third, the research revealed seven core communication practices used in 

efficient management of classroom setting across Pakistani context consistently include clear 

norms with culturally relevant codes, strategic code-switching, multimodal communication 

systems, relationship-centered communication, graduated intervention approaches, cultural 

conflict resolution patterns, and extended communication networks. These approaches form a 

framework through which you can effectively manage your class but can adjust to meet the needs 

of the educational context. 

Lastly, the results indicate a major gap in communication training being offered to Pakistani 

teacher preparation and professional development programs. And while communicating 

effectively with learners is core to effective classroom management, and to broader skills needed 

in the workplace, few educators receive specific training in communication competencies. This 

gap is a need that needs to be addressed with professional development for communication skills 

to improve the velocity of educational quality in the workplace. 

 

Theoretical and Practical Implications 

Theoretically, this study contributes to the understanding of classroom management across cultures 

by illustrating how the effectiveness of communication depends on the culturally-encoded 

settings. Although general classroom management theories have theoretical acknowledgment of 

cultural influence, the actual identification of dynamics in terms of cultural values of our students 

towards their classroom conduct has not yet been investigated, paving way for this study, explore 

Pakistani cultural parole of authority, respect and communication and offering communicative 
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space to analyze your classroom management behavior. Results indicate that effective classroom 

management theory cannot solely rely on universal principles, but must also draw on culturally 

specific communicative dimensions. 

From practical perspectives, this research sheds some important implications for Pakistani 

education. Teacher preparation programs must provide explicit training in communication that 

includes attention to general principles and culturally specific applications. As one teacher 

educator said, "One cannot presume communication competence any longer; it needs to be 

developed—they need specific training informed by the realities of education in Pakistan" (Focus 

Group 1, Teacher Educator). 

Communication skills should be a primary focus of professional development efforts, especially 

for early-career teachers who experience the most difficulty with management communication in 

the classroom. Training should target the seven overspill strategies identified in this research, but 

offer frameworks for local adaptation according to the educational setting. 

Education policy needs to reflect research about how maximizing communication effectiveness 

with classmates is very much related to classroom size. Increasing the average number of students 

in a classroom setting (in many settings the average exceeds 50) would also mean that if we could 

structurally reform our means of communication through classroom environments, it would be 

enhanced by the very nature of making communication more manageable through the classrooms. 

As one public school teacher noted, “No amount of interpersonal skill can create separate 

accountability for sixty-five students in a forty-minute period” (Participant 61, urban public 

school). 

Planning for communication dimensions in the technology integration plan. With the increasing 

entry of digital tools into Pakistani classrooms, well-considered implementation should 

supplement rather than supplant the culturally responsive communication approaches recognized 

as effective in this research. Digital tools ought to facilitate not replace the deeply relationship-

centered communication that lies at the heart of effective classroom management. 

 

Recommendations 

Drawing on the extensive findings of this study, the following primary recommendations can be 

made for the improvement of communication strategies to enhance classroom management in 

Pakistani educational settings: 

There are broad implications of the findings in this study for teacher education programs; first, 

explicitly teaching communication skills targeted toward culturally responsive classroom 

management in teacher education programs. The modules should be designed to incorporate both 

theoretical principles alongside practical application, paying particular attention to the seven key 

communication strategies that emerged from the present research. Pre-service teacher programs 

should give insufficient practice, under supervision, in communication methods applicable in 

various educational contexts to enable novice educators to learn about communications relevant 

to their contexts prior to teaching. 

Second, the researchers would encourage schools to establish structured mentoring programs in 

which early-career teachers are paired with veteran educators who model effective communication. 

This research found considerable communication challenges for novice teachers that could be 

resolved using systematic knowledge transfer. This mentoring should involve regular classroom 

observation, feedback on specific communication strategies, and collaborative action on locally 

embedded communication problems. 

Third, education authorities must create professional development programs focused on 

promoting classroom communication skills. These initiatives shall fill the international gap of 

communication training revealed in this research while being aware of the different educational 

sector of Pakistan. Professional development should be context sensitive urban vs such as rural, 
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public vs private, primary through secondary degrees realized with scientific core communication 

principles that have demonstrated effectiveness across settings. 

Fourth policymakers in education should consider structural reforms such as addressing 

classroom size and teacher workload. This research, therefore, demonstrates in clear terms how 

overcrowded classrooms fundamentally limit the communication that may take place for better or 

worse, independent of teacher quality. The phased introduction of smaller class sizes would 

provide the contexts for the relationship-centered communication, which the researchers found to 

be very effective in Pakistan. 

Finally, schools should develop home-school communication systems that support classroom 

management strategies that bridge into larger community networks. This research shows the utility 

of management strategies that involve families and community members in culturally relevant 

ways. Schools must create ongoing, structured communication processes that connect education 

with the world beyond the school gates, with sensitivity to the complexities of the various cultural 

contexts that intersect within the geographical space of the Pakistani educational landscape. 

 

References 

Abbas, M., & Ahmed, S. (2023). Socioeconomic influences on classroom communication patterns  

in Pakistani urban settings. Journal of Educational Research in Pakistan, 18(2), 142-157. 

Abbas, M., & Khan, R. (2024). Mobile technologies in Pakistani classroom management:  

Opportunities and challenges. International Journal of Educational Technology, 12(1), 76-

91. 

Abbas, M., & Rasheed, T. (2023). From punitive to proactive: A systematic review of classroom  

management approaches. Educational Review Quarterly, 45(3), 312-329. 

Abbas, M., & Saeed, K. (2024). Historical evolution of educational communication approaches in  

post-colonial South Asia. Journal of Educational History, 28(2), 113-128. 

Ahmad, F., & Hussain, S. (2023). Gender dynamics in Pakistani classroom communication.  

Gender and Education in Developing Contexts, 15(4), 233-249. 

Ahmad, F., & Malik, R. (2022). Person-centered approaches to classroom management in Pakistani  

settings. International Journal of Student-Centered Education, 14(2), 118-134. 

Ahmad, F., & Rashid, T. (2022). Islamic values in classroom communication: A study of 40  

Pakistani schools. Journal of Religious Education in Practice, 16(3), 137-152. 

Ahmad, F., & Shah, M. (2024). Restorative communication practices in Pakistani secondary  

schools. International Journal of Conflict Resolution in Education, 9(2), 215-231. 

Ahmed, K., & Abbas, M. (2023). Student voice protocols and classroom management outcomes  

in Pakistani middle schools. Journal of Student Engagement, 17(3), 189-205. 

Ahmed, K., & Kumar, R. (2022). Communication strategies for classroom management in  

Bangladeshi educational settings. South Asian Education Studies, 16(4), 213-228. 

Ahmed, K., Shah, M., & Rahman, J. (2022). Classroom management challenges in Pakistan's  

linguistically diverse educational landscape. International Journal of Educational 

Management, 24(3), 312-326. 

Ali, M., & Ahmed, K. (2024). Visual behavior management systems in Pakistani multilingual  

classrooms. Visual Communication in Education, 11(2), 176-192. 

Ali, M., & Aziz, S. (2023). Digital futures in Pakistani classroom communication. Technology and  

Education in Developing Nations, 15(3), 175-189. 

Ali, M., & Khan, J. (2023). Person-centered communication approaches in Pakistani educational  

settings. International Journal of Humanistic Education, 9(4), 432-446. 

Ali, M., & Khan, R. (2024). Evaluation of communication-focused professional development for  

Pakistani teachers. Teacher Professional Development Studies, 19(2), 215-232. 



54 

 

Ali, M., & Mahmood, T. (2023). Communication-based classroom management in Pakistan: 

Balancing cultural tradition and progressive pedagogy. Journal of Educational Practice, 37(3), 73- 

89. 

Aziz, S., & Khan, J. (2022). Linguistic diversity and classroom communication in Pakistani  

educational settings. Multilingual Education Journal, 18(4), 327-342. 

Aziz, S., & Qureshi, T. (2023). Code-switching practices in Pakistani classroom management.  

Journal of Multilingual Communication in Education, 14(3), 287-303. 

Bronfenbrenner, U. (2022). Ecological systems theory: Contemporary applications in educational  

contexts. Journal of Educational Psychology, 114(2), 156-169. 

Fatima, N., & Abbas, M. (2022). De-escalation communication techniques in Pakistani  

classrooms. Conflict Resolution in Education Journal, 8(3), 213-229. 

Fatima, N., & Shah, R. (2022). Gender and communication in Pakistani adolescent education.  

Gender Studies in Educational Contexts, 16(4), 297-313. 

Fatima, N., & Zaidi, S. (2022). Gender-differentiated communication patterns in Pakistani co- 

educational settings. Gender and Education Journal, 23(3), 278-294. 

Fatima, N., Khan, R., & Malik, S. (2024). Linguistic bridging techniques in Pakistan's multiethnic  

classrooms. Journal of Multilingual Education Research, 19(3), 165-182. 

Gay, G. (2021). Culturally responsive teaching: Theory, research, and practice. Educational  

Research Press. 

Government of Pakistan. (2021). National Education Policy 2021-2030. Ministry of Federal  

Education and Professional Training. 

Hassan, M., & Abbas, M. (2024). Developmental dimensions of classroom communication: Future  

research directions. Journal of Educational Development, 28(1), 142-158. 

Hassan, M., & Ali, S. (2024). Communication training gaps in Pakistani teacher education. Teacher  

Education Quarterly, 41(2), 187-204. 

Hassan, M., & Khurshid, R. (2023). Digital classroom management systems in Pakistani urban  

private schools. Journal of Educational Technology Integration, 15(4), 312-328. 

Hassan, M., & Khurshid, S. (2024). Dimensions of communicative competence in Pakistani  

classroom contexts. Journal of Educational Communication, 17(2), 143-159. 

Hassan, M., Khan, R., & Abbas, N. (2023). Behavioral intervention approaches in Pakistani  

classroom management. Journal of Educational Psychology and Practice, 16(3), 243-261. 

Hussain, S., & Ahmad, F. (2022). Communication styles and classroom climate in Pakistani  

primary education. Primary Education Research Journal, 25(3), 215-231. 

Hussain, S., & Rizvi, T. (2023). Communication content in Pakistani teacher education curricula.  

Teacher Preparation Studies, 18(4), 342-358. 

Hussain, S., Ahmad, F., & Khan, M. (2021). Historical perspectives on Pakistani educational  

communication approaches. Educational History Review, 26(4), 287-303. 

Hussain, S., Khan, R., & Ali, M. (2022). Alignment of classroom management theories with  

Pakistani cultural contexts. International Journal of Educational Management, 25(2), 189-

205. 

Hussain, S., Malik, R., & Shah, T. (2023). Non-verbal communication techniques in Pakistani  

classroom management. Journal of Non-verbal Educational Communication, 8(3), 213-

229. 

Ibrahim, N., & Sari, L. (2024). Cultural dimensions of classroom management communication in  

Indonesian schools. Southeast Asian Journal of Education, 19(2), 176-193. 

Khan, J., & Ahmed, S. (2023). Evolution of classroom communication in post-independence  

Pakistan. Historical Studies in Education, 21(3), 243-259. 

Khan, J., & Ali, S. (2021). Hierarchical structures and communication dynamics in Pakistani  

classrooms. International Journal of Educational Sociology, 26(4), 352-368. 



55 

 

Khan, J., & Ali, S. (2022). Linguistic adaptations for classroom management in Pakistani  

educational settings. Journal of Educational Linguistics, 15(3), 267-282. 

Khan, J., & Fatima, N. (2024). Decolonizing classroom communication: Indigenous approaches  

to Pakistani educational management. Journal of Educational Decolonization, 7(2), 176-

192. 

Khan, J., & Hassan, M. (2022). Alternative communication systems in under-resourced Pakistani  

schools. Educational Innovation Journal, 14(3), 267-283. 

Khan, J., & Mahmood, S. (2022). Emotional intelligence and conflict management communication  

in Pakistani classrooms. Educational Psychology in Practice, 19(4), 207-223. 

Khan, J., & Mahmood, S. (2023). Relationship-building communication in early-year Pakistani  

classroom management. Educational Relationships Journal, 16(2), 187-203. 

Khan, J., Abbas, S., & Ahmad, N. (2024). Verbal direction strategies and behavioral outcomes in  

Pakistani secondary classrooms. Classroom Management Studies, 18(1), 42-59. 

Khan, J., Ahmed, S., & Malik, R. (2022). Communication consistency between home and school  

in Pakistani educational contexts. Family and School Partnership Journal, 17(3), 256-272. 

Khalid, M., & Mahmood, S. (2023). Resource limitations and classroom management in  

developing contexts: A Pakistani perspective. International Journal of Educational 

Development, 32(4), 378-392. 

Li, W., & Vazquez, M. (2023). Comparative analysis of Western and Eastern educational  

communication systems. International Comparative Education Review, 35(2), 187-203. 

Mahmood, S., & Fatima, N. (2023). Communication adaptations in overcrowded Pakistani  

classrooms. Journal of Educational Management in Challenging Contexts, 15(4), 312-328. 

Malik, R., & Ahmad, S. (2024). Cultural responsive pedagogy in Pakistani educational contexts.  

Journal of Cultural Education, 18(3), 267-282. 

Malik, R., & Hassan, S. (2023). Parent-teacher communication patterns in Pakistani educational  

settings. Journal of School and Family Communication, 12(4), 342-358. 

Malik, R., & Rizvi, S. (2023). Disciplinary focus in Pakistani classroom management research.  

Educational Research Review, 27(2), 187-203. 

Malik, R., & Rizvi, T. (2023). Dialogic teaching approaches in Pakistani secondary education.  

International Journal of Dialogic Education, 15(3), 76-92. 

Malik, R., & Shah, T. (2023). Gender-inclusive communication techniques in Pakistani  

classrooms. Gender and Education Practice, 16(3), 267-283. 

Ministry of Education. (2022). Integration of Islamic educational values in national curriculum  

frameworks. Government of Pakistan. 

Ministry of Education. (2023). Pakistan education statistics annual report. Government of  

Pakistan. 

Ministry of Education Digital Initiative Report. (2024). Digital communication integration in  

Pakistani classrooms. Government of Pakistan. 

Ministry of Federal Education and Professional Training. (2023). Teacher professional  

development framework 2023-2028. Government of Pakistan. 

Ministry of Information Technology. (2023). Digital education initiative report. Government of  

Pakistan. 

National Teacher Survey. (2023). Professional development needs assessment. Ministry of  

Education. 

Naveed, S., & Aslam, M. (2023). Ecological systems theory applications in Pakistani educational  

communication. Journal of Educational Systems, 18(3), 245-261. 

OECD. (2022). Global trends in classroom communication and management approaches. 

Education Policy Outlook. 

Pakistan Education Statistics. (2023). Annual school census report. Ministry of Federal Education. 



56 

 

Rahman, M., Ali, S., & Hassan, T. (2023). Classroom management communication in Malaysian  

multicultural educational settings. Asian Journal of Educational Management, 19(3), 267-

283. 

Rasheed, T., & Samiullah, M. (2022). East-West classroom management approaches: Comparative  

analysis from Pakistani perspective. Comparative Education Review, 18(3), 267-282. 

Rashid, M., & Ahmad, F. (2022). Authoritarian approaches to classroom management in Pakistani  

educational settings. Journal of Educational Leadership, 27(3), 267-282. 

Rashid, M., & Saeed, T. (2023). Defining effective classroom management in South Asian  

contexts. Asian Journal of Education, 34(2), 187-202. 

Rehman, S., & Malik, T. (2024). Urban-rural divides in Pakistani educational communication  

practices. Rural Education Quarterly, 19(3), 243-259. 

Rehman, S., & Shah, T. (2022). Cultural responsive pedagogical applications in Pakistani  

multilingual classrooms. Journal of Cultural Education, 17(4), 312-328. 

Saqlain, M. (2021). Middlemarch: Dramatizing Psychological Dynamics of Bodies and 

Surroundings. University of Chitral Journal of Linguistics and Literature, 5(I), 279-292.  

Saqlain, M., Gao Xiaoling, D. S. A. S., & Hussain, M. Journal of Population Therapeutics & 

Clinical Pharmacology.  

Shah, M., & Ahmed, F. (2024). Student feedback mechanisms in Pakistani secondary education.  

Journal of Educational Feedback Systems, 11(2), 176-192. 

Shah, M., & Amir, T. (2024). Cultural responsiveness in South Asian educational contexts. Journal  

of Cultural Education, 19(2), 175-191. 

Shah, M., & Aziz, S. (2023). Community communication networks and classroom management in  

rural Pakistan. Rural Education Journal, 16(4), 312-328. 

Shah, M., & Khurshid, R. (2024). Regional variations in classroom communication across  

Pakistani provinces. Regional Educational Studies, 18(3), 256-272. 

Shah, M., Malik, R., & Ahmed, K. (2024). Teacher burnout and communication quality in  

challenging Pakistani educational settings. Teaching and Stress Studies, 12(3), 243-259. 

UNESCO. (2023). Effective classroom communication strategies: A global perspective. UNESCO  

Education Report. 

 

  

 

 


